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What Makes School-Based, Near-Peer Mentoring Work:

A Research Guide for Schools

What the research says—and how Ignite aligns.

Overview

A substantial body of research indicates that school-based mentoring can positively influence
student engagement, motivation, and developmental outcomes when programs are intentional,
structured, and supported. Outcomes vary significantly by program design quality, duration, and
level of implementation support (DuBois et al., 2011; Rhodes, 2005).

Research consistently shows that mentoring effectiveness depends less on intent and more on
how programs are structured and sustained. Programs that rely solely on goodwill or informal
relationships tend to produce weaker or inconsistent outcomes compared to those implemented
as coordinated systems with training, oversight, and purpose (DuBois et al., 2011; National
Mentoring Resource Center [NMRC], n.d.).

Key Research Findings

Near-peer and school-based mentoring programs report statistically significant, moderate
positive effects when programs include clear structure, training, and adult coordination (DuBois
et al., 2011; Karcher et al., 2006).

A large-scale meta-analysis led by Dr. Jean Rhodes and colleagues reported an average effect size
of approximately @ = 0.49 for structured mentoring programs (DuBois et al., 2011). In
education and social science research, this represents a meaningful and practical impact,
particularly for outcomes related to engagement, motivation, and developmental growth.

In applied school settings, effect sizes in this range compare favorably to many widely
implemented academic and behavioral interventions, especially when mentoring is embedded
within the school day and supported by trained adults (DuBois et al., 2011; Rhodes et al., 2000).

Outcomes Most Strongly Supported by Research

Across studies, mentoring demonstrates the strongest and most consistent effects for:

e Student engagement and motivation

e Self-efficacy and confidence
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e Academic persistence and goal orientation

e Peer connection and sense of belonging
(Rhodes et al., 2000; Eccles & Gootman, 2002)

Academic achievement outcomes (e.g., GPA or standardized test scores) tend to show smaller
but positive effects, often mediated by improvements in engagement, persistence, and school
connectedness rather than direct instructional impact (DuBois et al., 2011; Rhodes, 2005).

Conditions Linked to Effective Mentoring

Research consistently identifies several conditions associated with stronger mentoring outcomes:

e Mentor preparation and training

e Structured interactions with a clear purpose
e Sustained relationships over time

e Adult oversight and program coordination

Programs lacking these elements show weaker, inconsistent, or short-lived results (DuBois et al.,
2011; NMRC, n.d.; Rhodes, 2005).

Near-Peer (Cross-Age) Mentoring

Research on near-peer or cross-age mentoring highlights additional benefits in school-based
contexts:

e Increased relatability and social influence for mentees
e Positive role modeling during key academic transition years
e Leadership, communication, and self-efficacy gains for student mentors

These findings emphasize the dual-impact nature of peer mentoring, benefiting both mentees
and mentors while strengthening overall school culture and student leadership pipelines.

Alignment With College, Career, and Workforce Readiness
The skills developed through structured peer mentoring align closely with competencies
identified in broader postsecondary and workforce readiness research, including:

e Communication and collaboration

e Self-management and goal-setting

e Leadership and responsibility

e Problem-solving and adaptability
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(Eccles & Gootman, 2002; NMRC, n.d.)

These competencies are reflected across Career & Technical Education (CTE) employability
frameworks, IB Approaches to Learning, and Portrait of a Graduate models used by districts
nationwide.

Impact

Mentoring can be a high-impact, research-supported strategy when implemented as a
structured system with trained mentors, sustained relationships, and adult oversight. Across
studies, program quality is the strongest predictor of effectiveness, not program intent alone
(DuBois et al., 2011; Rhodes, 2005).

How Ignite Aligns with the Research

Research indicates school-based mentoring can improve engagement and development when
programs are intentional, structured, and supported, and outcomes depend more on how
programs are structured and sustained than on intent alone.

Ignite aligns with these evidence-based conditions through:

e MENTORPREPARATION AND TRAINING: Ignite provides comprehensive mentor and
executive mentor training, with clear facilitation + reflection tools.

e STRUCTURED INTERACTIONS WITH A CLEAR PURPOSE: Ignite uses clear lesson structure,
facilitation guides, and reflection protocols, supported by a skills-focused curriculum.

e SUSTAINED RELATIONSHIPS OVER TIME: Ignite runs monthly Mentor-to-Mentee (M2M)
sessions with a predictable cadence across the school year.

e ADULT OVERSIGHT AND PROGRAM COORDINATION: Ignite includes
advisor/administrator oversight and executive mentors who coach mentor teams.

Together, these elements reflect what research identifies as key drivers of effective mentoring.
This is why Ignite prioritizes implementation—not just intention—to maximize impact.
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Research-Informed. Practice-Built. Student-Powered.
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